No Education Reform Without

Ascertainment of Educators’ Quality

Practical studies have proven the impressive impact of teacher quality on student
learning. Teachers near the top of the quality distribution can get an entire year’s
worth of additional learning out of their students, compared to those near the
bottom. That is, a good teacher will get a gain of 1.5 level equivalents while a bad
teacher will get 0.5 for a single academic year. Furthermore, high quality teaching
can actually offset a substantial portion of disadvantages related to domestic,
economic and social circumstances. In other words, the quality of teachers has

consistently proven to be the fundamental mainstay of schooling quality.
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No Education Reform Without the Ascertainment of Educators’ Quality

Khaled Mahmoud — The Experts Development Foundation (Mahara)

In an increasingly advancing and interconnected world, competition has shifted towards intellectual capital and the comparative advantage
in knowledge and skills . In recognition of this reality, advanced economies are establishing that the best policy to secure sustainability is
through developing talents and advancing skills: the fundamental constituents of intellectual capital which in turn is central to creating
productivity improvements3. In this context, efficient education systems are evolving as the principle instrument for developing talents and
advancing skills. However, such systems can only play this role if they are built to high standards, carefully measured against credible
international benchmarks and translated into advanced curricula, quality teaching, motivation for students and rewards for teachers along
with transparent and objective administrational accountability at all levels. This means the development of a highly proficient breed of

educators; able to plan, instruct, assess and manage according to top international standards. In this case, accountability is developed
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alongside educators’ professional responsibility rather than coercive bureaucratic accountability .

Empirical evidence shows that an education system becomes a This dilemma poses a serious risk; because intellectual capital is not

fundamental force in economic development, only when it can only the best chance for sustainable economic prosperity, but also
725

. . . .
. . . . a conspicuous strategic asset for overall societal wellbeing
raise the pool of cognitive skills to economically advantageous

levels. Generally speaking, countries with more skilled labour show
Even from a mere economic perspective, the simple distribution of

faster growth; as more skilled people contribute to a faster
rent generated from natural resources does not offer a long term

. . . 56
adoption of new technologies and production processes” . solution to poverty, and does not guarantee sustainable

However, education per se does not automatically translate into development either. On the contrary, this strategy is leading to a

significant economic growth and the expansion in educational decline in development and after the rush of exploitation; these

. . 26-
countries can be left even poorer than they had been previously
30

attainment does not necessarily guarantee prosperity.

Although schooling’s impact on economic growth is known to be

determined by the characteristics of individual countries , robust The Urgent Need for an Earnest Structural Redress

economic data confirms that, in some regions, decades of . .
Over the last half a century, many developing countries have

; ; ; . L . ) 31
investment in education does not seem to have secured any witnessed dramatic rises in educational attainment” . However,

. . 814 _, . . . . .
substantial economic returns” . This suggests that the skills cross—country analysis reveals that, despite the private

deficit in these regions is larger than implied by school attainment remuneration that some educated individuals have achieved; these

. 15 . L increases are not translating into significant economic or social
figures alone ~ which, at best, measure education inputs (e.g
) ) improvements. This diversion between the rises in educational
number of schools or budget for teachers salaries), but not the
attainment and significant improvements at the social and

cognitive and non-cognitive skills that students acquire (or fail to ) ) o
economic level has been attributed to perverse institutional

. . 16 . . . . .
acquire) in school . These skills are quality indicators of schooling
outputs (e.g. practical capabilities of graduates) or education

outcomes in society. In other words, they represent indicators of

gain or loss regarding investments made into the education process.

environments, stagnation of demand for educated labour and

. . .32 .
dismal schooling quality™". In such circumstances, years of low
quality schooling are consistently failing to create economically

productive human capital (let alone its social qualities) .
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In other words, any investment in education can easily be wasted
when schooling quality is overlooked or if the society is unable to
effectively translate educational outputs into significant gains at
the national level. In fact, investigating the determinants of long-
run economic development confirms the profound qualitative and
quantitative impact of institutions upon development not only
through physical capital and total factor productivity but also
through human capital33’3s‘ This implies thatin the presence of a
tattered institutional environment, even high quality schooling is

likely to yield very little economic return.

Educational reforms that succeed in making graduates with
economically and socially productive skills can only happen within
a social setting that exhibits determination to do all it takes to
secure such invaluable and strategic assets. This social setting
cannot exist in isolation, but as part of a free democratic civil

society.

Cross-country experiences have shown that the implementation of
successful educational reforms -those which can lead to
economically productive improvements in knowledge and skills
with advantageous social impact- takes time. Such improvements-
if successfully introduced and completed- will not be realized until
the students with higher skills move into the workforce; where the
impact of skills improvement on the economy will be proportional
to the average skill level amongst the labour force. Assuming the
average work-life of individuals is 40 years, each new cohort of
workers would be 2.5% of the work force. Thus, even after an
educational reform is fully implemented, it still takes 40 years until
the full [abour force is at the new skill level. What also needs to be
taken into consideration is the time it takes to fully implement
educational reform™". This calculation emphasizes the urgent need
to hasten adoption of well thought out educational reforms by any
country keen to avoid entrapment in a never ending delusion of

“development”. If a developing nation is to close the economic gap

with the developed world, major structural reforms in the

. . . . 37
education system and society at large will have to be introduced™".

The Pivotal Ingredient

Efficient schooling is a sophisticated process in which several
different educational and socioeconomic factors work together to
create the output. One year of schooling does not create the same
amount of acquired knowledge regardless of the quality of the
education system in which it takes place. Assessing education on
how much students have learned, rather than how long they have
spent learning, shows that schooling delivers different increases in
skills depending on the efficiency of the education system, quality
of teaching, educational infrastructure, and curriculum™™”.
However, there are strong evidences amongst empirical
educational studies that the single biggest factor that influences all
populations of students is who is teaching them™”™. After
controlling for the biases resulting from student differences and
college quality, investigations have proven the impressive impact
of teacher quality on student learning. Teachers near the top of the
quality distribution can get an entire year’s worth of additional
learning out of their students, compared to those near the bottom.
Thatis, a good teacher will get a gain of 1.5 level equivalents while
a bad teacher will get 0.5 for a single academicyear47. Furthermore,
high quality teaching can actually offset a substantial portion of
disadvantages related to domestic, economic and social
circumstances . In other words, the quality of teachers has
consistently proven to be the fundamental determinant of
schooling quality. Obviously, this becomes particularly important
in developing countries where good teachers could be of great help

to students affected by the adversities usually common in society.

Needless to say that not all teachers are of good quality and not all
teachers have a positive impact upon students’ learning and

development. Empirical investigation of the effectiveness of
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teachers revealed that their effect upon students’ schooling
achievement is both additive and cumulative with little evidence
that subsequent effective teachers can offset the effects of
ineffective ones' . Practical studies also show that the sequence of
teachers that a student has will have more effect than any other
factor on their ultimate achievement where the residual effects of
this can be seen at least four years after the student leaves the
classroom, regardless of the effectiveness of the subsequent
teachers™’. In other words, if anyone is serious about economic
prosperity and overall social well-being they must realize that the
extensively-test and time-proven mechanism is advantageous
education; which can only be achieved by reducing the likelihood
that students will be assigned to relatively ineffective teachers .
Naturally, this means that education reform is unlikely to succeed

without the ascertainment of educators’ quality
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